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Article Info 
 Abstract 

 The research aims to measure teachers' perceptions of organizational 

silence. For this purpose, a quantitative survey method was chosen. The 

study group consisted of teachers working in secondary schools in the 

Sincan district of Ankara province during the 2023-2024 academic year. 

The research involved 207 teachers who participated through a 

convenience sampling method. The "Organizational Silence Scale" was 

utilized in this study. This scale includes fifteen questions across three 

sub-dimensions: accepting and passive, opportunistic, and for the benefit 

of the organization. Using the SPSS 27 program, it was found that 

teachers' levels of organizational silence were low, sometimes manifesting 

in the sub-dimensions of accepting and passive silence, as well as silence 

for the benefit of the organization. Furthermore, there were no significant 

differences based on variables such as gender, age, education, or 

professional seniority. As a result, teachers in secondary schools, who 

experience the greatest need for self-improvement and productivity in 

education, may choose to remain silent. It is therefore recommended that 

schools develop effective communication strategies to address this 

silence. 
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Highlights: 

 

 

• Teachers' overall organizational 

silence level was found to be very low 

• Accepting-passive and organizational-

benefit silence occurred sometimes.  

• Gender, age, education, and seniority 

caused no significant difference.  

• Effective communication strategies 

within schools are recommended 
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INTRODUCTION 

Organizations are defined as important institutions that transform resources into products and services 

to meet the needs of society (Şenel & Buluç, 2016). In this context, organizations are shaped according to the 

needs of society for development, self-improvement, and welfare (Ayık, 2007). Today, organizations operate in 

complex and dynamic environments, which affects employee behaviors. Organizational behavior research seeks 

to understand employee experiences and foster a positive work environment (Robbins & Judge, 2013). As a 

special type of organization, schools play a crucial role as structures where education and training are combined 

and social values are passed on to future generations (Şenel & Buluç, 2016). Schools are among the institutions 

that hold vital importance in the social structure of society (Dal, 2017). However, due to administrative and 

organizational issues, teachers working in schools often find it difficult to express their opinions and suggestions, 

and thus prefer to remain silent (Kalay et al., 2014). Silence is linked to linguistic expressions and refers to the 

absence of speech and sound (Pinder & Harlos, 2001). Although it does not involve sound or words, silence is a 

form of communication. It has functions such as approval, rejection, reaction, or expression of agreement (Ceviz, 

2017). In various disciplines, silence assumes different meanings. In psychology, it is associated with introversion 

and lack of self-confidence; in sociology, it reflects social indifference and oppression. In the field of 

communication, it plays a positive role in terms of listening and courtesy rules (Çakıcı, 2010). In ethics and 

philosophy, silence is associated with privacy (Yapça, 2024). Correctly interpreting the meaning behind silence 

forms the basis of effective communication (Çakıcı, 2007). Key points to overcoming silence include adopting a 

corporate culture that supports continuous learning and development, empowering employees, and designing an 

organizational structure where transparency prevails at all levels (Yeşilaydın & Bayın, 2015). 

While silence refers to refraining from speaking when one lacks sufficient information or opinion, 

organizational silence occurs when an employee chooses to remain silent due to the negative reactions they may 

face if they voice a problem in the workplace (Çakıcı, 2008). According to Morrison and Milliken (2000), 

organizational silence refers to the situation in which individuals do not communicate their analyses of situations 

within the organization to the authorities (Cited in Soysal et al., 2024). In this context, employees withhold 

information and problems, opting to remain silent (Karadağ, 2023). The tendency for employees not to share 

their concerns, ideas, and thoughts at work reflects organizational silence (Dyne et al., 2003). Knoll and Dick 

(2013) outlined four dimensions of organizational silence. Protective (passive) silence is a selfless behavior where 

individuals prioritize the interests of the organization and their colleagues over their own (İşler & Akçadağ, 2023). 

Acceptant silence occurs when employees avoid problem-solving and do not evaluate existing solution 

suggestions (Pinder & Harlos, 2001); cited in (Gürer & Deniz, 2018). Silence for the benefit of the organization 

involves concealing opinions and thoughts about work within a framework of cooperation and sacrifice 

(Çavuşoğlu & Köse, 2019). Opportunistic silence arises when individuals gain personal advantages by strategically 

withholding work-related information (Çavuşoğlu & Köse, 2019). The reasons for organizational silence may 

include fear of being excluded from the organization, the perception that speaking up is risky, fears of damaging 

relationships among employees, and distrust of management teams (Bildik, 2009). Furthermore, individual 

insecurity and organizational pressure hinder employees from expressing their thoughts. Organizational silence 

can stem from various factors, including fear, lack of trust, apathy, workplace policies, and cultural norms (Ozan 

& Yolcu, 2024). Power distance and cultural norms significantly influence teachers' silence behavior (Eroğlu et al., 

2011). In Eastern cultures, the emphasis is on belonging and silence, and expectations of obedience to managers 

can lead to organizational silence. Injustices within the organization and a strong organizational culture further 

contribute to this issue (Tekin, 2024). Özkan (2022) emphasizes the importance of investigating the problems 

arising from organizational silence and their underlying causes. Macit and Erdem (2020) assert that organizational 

silence can lead to an organization's failure to adapt to change. According to Morrison and Milliken, there are 

three detrimental outcomes of this situation: employees feel their feelings are unimportant, cannot intervene in 

events, and struggle with mental adaptation (Özer et al., 2014; cited in Özkan, 2022). Silence may initially be 

perceived as a harmonious work process, but over time it results in ignoring problems, alienation of employees 

from the organization, and demotivation (Macit & Erdem, 2020). The implications of this situation include 

increased stress, communication problems, job dissatisfaction, low job performance, and a heightened tendency 

to quit (Ozan & Yolcu, 2024). 

Educational management involves the effective utilization of people and resources within educational 

organizations. The actions of administrators and teachers significantly influence these organizations (Bozgöz, 

2020). The development of methods by school administrators and their efforts to maintain order heavily impact 

the organization. Ensuring transparency in management enhances employees' sense of trust and strengthens their 

commitment (Klein, 2012; as cited in Demirten, 2024). Teachers' silence and reluctance to share their opinions 
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can negatively affect the achievement of educational goals (Girgin, 2020). Employees may be reluctant to disclose 

problems for personal and organizational reasons (Morrison & Milliken, 2000). Teachers' failure to voice concerns 

in schools hampers school development and diminishes motivation (Göven & Şentürk, 2019). This scenario leads 

to teachers' inability to adapt to organizational culture and decreases their job performance (Faiz, 2023). Freedom 

of expression and high motivation are essential in education (Kocabaş & Karaköse, 2005). The organizational 

structure should be flexible, democratic, and open to sharing. Organizational silence must be regarded as a 

significant threat to organizations (Çiçek Sağlam & Yüksel, 2015). Teachers should not remain silent about 

problems within the organization and must express their thoughts clearly. Participation of all employees in change 

and innovation processes should be promoted actively (Dal, 2017). 

In our age, complexity and organization are increasing in the social and business world. This situation leads 

to a rise in organizational problems. Consequently, the number of studies and topics related to organizations has 

also recently increased. Organizational silence is one of these issues, frequently encountered today (Pekel, 2023). 

The occurrence of silence in school organizations may contradict the pioneering role of schools in social change, 

undermining the main purpose of education and conflicting with the mission of schools. The reasons for the 

existence of organizational silence in schools must be examined comprehensively. To ensure change and 

development in schools, it is essential to address the issue of organizational silence. Understanding the causes 

and effects of this silence will enable young people, who are the guarantee of our future, to receive a better 

education. Administrators and teachers sharing their experiences on this issue will provide important information 

that can illuminate the solution to the problem. The results of the research will play a significant role in shaping 

policies and practices in the field of education. These findings, which will guide educational administrators, school 

leaders, and teachers, are critically important for overcoming organizational silence, which directly impacts the 

quality of education. Various studies on organizational silence provide significant insights into examining this issue. 

Çakıcı (2007) elaborated on the theories underlying silence in organizations and the factors that trigger silence. 

In Çakıcı's 2008 study, he found that the reasons for employees' silence in the education sector were linked to 

managerial and organizational factors. In his 2010 book, he addressed the theoretical foundations of silence and 

communication mechanisms. Taşkıran (2010) investigated the effect of leadership styles on organizational silence 

in hotel businesses and revealed differences between individual and relational silence attitudes. Alparslan and 

Kayalar (2012) dealt with organizational silence and organizational climate. Kahveci and Demirtaş (2013) 

developed a scale to measure teachers' levels of organizational silence. İşleyici (2015) studied the relationship 

between teachers' perceptions of silence and justice. Üçok and Torun (2015) categorized the personal and 

organizational factors affecting individuals' silence into four types. Ünlü (2015) suggested fair management 

practices for school administrators. Dönmez (2016) explored the relationship between teachers' silence and 

socialization levels. Demiralay and Çuhadar (2022) examined the relationship between employees' well-being and 

silence behaviors in the health sector. Aslan and Çınar (2023) related the reasons for teachers' silence to 

individual and organizational factors. Kahian (2023) evaluated the effect of motivation on silence. Çaçan (2024) 

investigated how inter-teacher relationships influence organizational happiness, finding that silence plays a 

mediating role in this process. Özçakal and Demirhan (2023) examined the connection between conflict 

management and organizational silence. Gürgül (2024) highlighted the importance of the organizational silence 

climate, which enhances organizational development. Karayel (2024) identified the relationship between ethical 

leadership practices and organizational silence. İşler & Akçadağ's (2023) research categorized the causes and 

consequences of organizational silence into four groups. This study aims to determine the organizational silence 

levels of teachers. 

• What level of organizational silence perception do teachers have? 

• Is there a difference in teachers' perception of organizational silence with the effect of factors such as 

gender, age, educational status and professional seniority? 

METHOD 

Research Model 

The study employed the survey method, a quantitative research approach. The survey method is one of 

the approaches used to explain a situation or phenomenon. This method aims to define the current situation of 

the individual or object regarding the subject examined (Arlı & Nazik, 2001; Karasar, 2014). The survey model 

aims to define the event, individual, or object examined within its natural conditions (Can, 2014).  
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Participants 

The study population consisted of 2,159 teachers working in secondary schools in the Sincan district of 

Ankara Province, limited to the 2023-2024 academic year. The sample size was planned to be 10 times the 

number of questions on the scale (n = 200 people) (Akgül, 2005). The study included 207 people who voluntarily 

agreed to participate. "Descriptive statistics" were used to analyze the distribution of teachers' personal 

characteristics in Table 1. 

Table 1. General Information of Participants 

  f % 

Gender 

Male 109 52,7 

Woman 98 47,3 

Total 207 100 

Age 

21-30 13 6,3 

31-40 89 43 

41-50 82 39,6 

51+ 23 11,1 

Total 207 100 

Professional seniority  

1-10 50 24,2 

11-20 98 47,3 

21 + 59 28,5 

Total 207 100 

Education  

License(4 year) 159 76,8 

Master's degree 48 23,2 

Total 207 100 

 

When Table 1 is analyzed, 52,7% of the participants were male and 47,3% were female. Additionally, 6.3% 

were between the ages of 21-30, 43% were between 31-40, 39,6% were between 41-50, and 11,1% were 50 

years and older. Furthermore, 24.2% of the participants had a professional seniority of 1 to 10 years, 47,3% had 

11 to 20 years, and 28,5% had 21 years or more. Finally, 76.8% of the participants held a bachelor's degree, while 

23,2% had a master's degree. 

Data Collection Instruments 

The scale consists of two main parts. The first part includes general information about the participants, 

and the second part includes the "Organizational Silence Scale. " The adaptation study into Turkish was carried 

out by Çavuşoğlu and Köse (2019). While the scale consists of 20 questions and 4 dimensions, 5 questions were 

removed during the adaptation study. Three basic dimensions define the scale. The first is silence for the benefit 

of the organization, represented by questions 6 and 7; the second is acceptance and passivity, represented by 

questions 1, 2, 3, 4, 5, 9, 11, 12, 13, and 19; and the third is opportunistic, represented by questions 17, 18, and 

20. The questions in the scale are as follows: "I kept silent at work to avoid conflicts." (Çavuşoğlu & Köse, 2019).  

Table 2 includes the number of questions and alpha values of the scale. 

Table 2. Number of Questions and Alpha Value of the Scale  

Size Question. Alpha Value 

Accepting and Passive  10 ,946 

Opportunist  3 ,821 

For the Benefit of the Organization  2 ,852 

Overall average 15 ,950 

 

According to Table 2, the scale consists of 15 questions and 3 sub-attributes and Cronbach Alpha values 

are between ,821 and ,950. This shows that the scale has a high level of reliability in general and in its sub-

dimensions. In order to determine the explanatory factor structure of the scale, Çavuşoğlu and Köse (2019) 

found that the Kaiser- Meyer-Olkin value of the data obtained was ,936 and the data were suitable for factor 

analysis (Kalaycı, 2010; Karagöz, 2016; cited in Çavuşoğlu & Köse, 2019) and Barlett's Sphericity Test was 

significant [X² = 7,690, p< ,001]. Çavuşoğlu and Köse (2019) applied principal component analysis to the data 

and determined that there were 3 factors with eigenvalues greater than 1 in the factor analysis. According to 

Büyüköztürk (2007), the difference between the loading values of an item on two factors is expected to be as 

high as possible and this difference is recommended to be at least ,10. Question 8 (Factor 1 loading of ,578; 

Factor 3 loading of ,577) in the organizational benefit sub-dimension and question 16 (Factor 2 loading of ,492; 
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Factor 3 loading of ,551) in the opportunistic silence sub-dimension were removed from the scale because they 

loaded close to two factors. According to Kalaycı (2010: 329), items with a common variance of less than ,50 

can be removed from the analysis (Çavuşoğlu & Köse, 2019). Therefore, in the study conducted by Çavuşoğlu 

and Köse (2019), the 10th question in the sub-dimension for the benefit of the organization ( ,471), 14 ( ,466) 

and 15 ( ,384) questions in the sub-dimension for protection purposes, which had low common variance, were 

removed from the scale. As a result of confirmatory factor analysis, Çavuşoğlu and Köse (2019) found that the t 

values of all observed variables explaining the latent variables of organizational silence behavior in the study were 

above 1,96 and significant at 95% reliability level.  

Data Collection 

An online form (Google Form) was prepared and delivered to the participants in secondary schools in a 

virtual environment. In the first part, a questionnaire form including demographic characteristics was used and in 

the second part, data were collected using the organizational silence scale developed to measure the participants' 

perceptions of organizational silence. 

Data Analysis 

Teachers' responses were analyzed using SPSS 27 software. The kurtosis and skewness values of the data 

were examined for normality distribution analysis and the results in Table 3 were obtained. 

Table 3. Kurtosis and Skewness of the Data  

 

In Table 3, the general average of kurtosis and skewness values varies between - ,582 and ,349. These 

values show a normal distribution (Hair et al., 2013). Parametric tests were used for the analysis. "Descriptive 

statistics" were preferred for the distribution analysis of the personal characteristics of the participants of the 

questionnaire. Independent sample t-test was used to analyze binary variables such as teachers' education level 

and gender. More categorical variables such as age and professional seniority were analyzed using one-way analysis 

of variance. 

The ranges determined for the Organizational Silence Scale are as follows (Çavuşoğlu & Köse, 2019): 1.00 

- 1.80: Strongly disagree and Never, 1.81 - 2.60: Disagree and Very little, 2.61 - 3.40: Neither agree nor disagree 

and Sometimes, 3.41 - 4.20: Agree and Very, 4.21 - 5.00: Strongly agree and Very much. The significance limit 

was set as p < 0.05. The responses to the questionnaire were analyzed by means and standard deviations. 

RESULTS 

Findings related to the question "At what level do teachers perceive organizational silence?" 

The findings obtained as a result of the analysis of the data collected to observe whether there is a 

significant difference in organizational silence levels based on the opinions of the teachers are presented in Table 

4. 

Table 4. Silence Perception Levels 

Size n X̅ Ss 

Accepting and Passive   

207 

 

2,63 1,040 

Opportunist  2,28 1,005 

For the Benefit of the Organization 2,83 1,226 

General 
 

2,58 ,961 

 

According to the values in Table 4, the perception of silence is generally very low (X ̅ =2,58) and sometimes 

in the sub-attributes of acceptance and passive silence and silence for the benefit of the organization. 

 

Findings related to the question "Is there a difference in teachers' perception of organizational 

silence with the effect of factors such as gender, age, educational status and professional 

seniority?" 

 Skewness Kurtosis 

Accepting and Passive  ,453 - ,569 

Opportunist  ,785   ,194 

For the Benefit of the Organization ,165 -1,098 

General  ,349 - ,582 
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Based on the teachers' opinions and the analysis results, the level of organizational silence varies according 

to educational status, as presented in Table 5. These findings were determined based on the data collected. 

Table 5. T-Test of Silence Level According to Educational Background 

Size Education  n X̅ Ss t p 

 

Accepting and Passive  

 

License (4 year) 159 2,60 1,037 - ,644 ,898 

Master's degree 

 

48 2,71 1,056   

Opportunist  License (4 year) 159 2,32 1,036 1,087 ,234 

Master's degree 

 

48 2,14 ,888   

For the benefit of the 

organization  

 

License (4 year) 159 2,79 1,223 - ,717 ,931 

Master's degree 

 

48 2,94 1,245   

General License (4 year) 159 2,57 ,973 - ,360 ,406 

Master's degree 48 2,63 ,927   

 

In Table 5, the relationship between educational status and organizational silence levels was investigated 

and the t-test revealed that there was no significant difference (p> ,05). The results of the analysis examined 

whether there is a significant difference in teachers' organizational silence levels depending on gender. These 

results are discussed in detail in Table 6.  

Table 6. Gender Based t-Test of Silence Level 

Size Gender n X̅ s t p 

 

Accepting and Passive  Male  109 2,60 1,012 -,400 ,600 

Woman  

 

  98 2,66 1,073   

Opportunist  Male  109 2,22   ,978 -,811 ,504 

Woman  

 

  98 2,33 1,035   

For the benefit of the 

organization  

Male  109 2,78 1,195 -,628 ,459 

Woman  

 

  98 2,88 1,263   

General 

 

Male  109 2,55   ,919 ,565 ,467 

Woman    98 2,62 1,008   

 

As a result of the test of significance between the groups in Table 6, it was observed that there was no 

significant difference in organizational silence levels according to gender (p> ,05). Data were collected to 

determine whether there is a significant difference between teachers' organizational silence perception levels and 

age and Table 7. 

Table 7. ANOVA Test Whether There is a Difference in Silence Perception Level According to Age 

  ANOVA Results 

S
iz

e
 

Age n X ̅ Ss 
Source of 

Variance 

Sum of 

squares 
sd 

Mean 

squares 
F p 

A
cc

e
p
ti

n
g 

an
d
 P

as
si

ve
  

21-30 13 2,72  ,930 
Between 

Group 
3,370 3 1,123   

31-40 89 2,72 1,067 
Within 

Group 
219,304 203 1,080   

41-50 82 2,60 1,010 Total 222,674 206  1,040 ,376 

50+ 23 2,30 1,090       

Total 207 2,63 1,040       

O
p
p
o
rt

u
n
is

t 
 

21-30  2,67 1,139 
Between 

Group 
2,430  ,810   

31-40  2,22   ,932 
Within 

Group 
205,468  1,012   

41-50  2,30 1,079 Total 207,898   ,800 ,495 
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50+  2,19  ,937       

Total 207 2,28 1,005       
F
o
r 

th
e
 b

e
n
e
fi
t 

o
f 
th

e
 

o
rg

an
iz

at
io

n
  

21-30  3,23 1,252 
Between 

Group 
6,450  2,150   

31-40  2,91 1,217 
Within 

Group 
303,290  1,494   

41-50  2,78 1,223 Total 309,739   1,439 ,233 

50+  2,43 1,218       

Total 207 2,83 1,226       

G
e
n
e
ra

l 

21-30  2,77  ,880 
Between 

Group 
2,920  ,918   

31-40  2,65  ,947 
Within 

Group 
116,571  ,923   

41-50  2,56  ,969 Total 119,491   ,995 ,396 

50+  2,30 1,024       

Total 207 2,58  ,961       

 

In the examinations based on the opinions of the teachers, no significant difference was found between 

the levels of organizational silence according to age ranges and between the overall and sub-attributes of the 

scale (p > ,05). The analyses conducted to determine the relationship between participants' organizational silence 

levels and professional seniority were collected to determine whether professional seniority constitutes a 

significant difference as a dependent variable. These results are presented in Table 8 in detail. 

 

Table 8. ANOVA Test for the Difference in the Level of Silence According to Occupational Seniority 

  ANOVA Results 

S
iz

e
 

Professional 

Seniority  

n X ̅ Ss Source of 

Variance 

Sum of 

squares 

sd Mean 

squares 

F p 

A
cc

e
p
ti

n
g 

an
d
 

P
as

si
ve

 

1-10 50 2,73 1,036 Between 

Group 

5,134 2 2,567   

11-20 98 2,72 1,011 Within 

Group 

217,541 204 1,066   

21+ 59 2,38 1,064 Total 222,674 206  2,407 ,093 

Total 207 2,63 1,040       

O
p
p
o
rt

u
n
is

t 
 1-10 50 2,42   ,996 Between 

Group 

3,879  1,940   

11-20 98 2,33 1,055 Within 

Group 

204,019  1,000   

21+ 59 2,07  ,932 Total 207,898   1,939 ,146 

Total 207 2,28 1,005       

F
o
r 

th
e
 b

e
n
e
fi
t 

o
f 

th
e
 o

rg
an

iz
at

io
n
  1-10 50 2,93 1,290 Between 

Group 

7,479  3,739   

11-20 98 2,95 1,140 Within 

Group 

302,260  1,482   

21+ 59 2,53 1,278 Total 309,739   2,524 ,083 

Total 207 2,83 1,226       

G
e
n
e
ra

l 

1-10 50 2,70   ,954 Between 

Group 

5,097  2,549   

11-20 98 2,67   ,920 Within 

Group 

184,983  ,907   

21+ 59 2,33  1,003 Total 190,080   2,811 ,063 

Total 207 2,58   ,961       

 

Based on the opinions of the teachers, no significant difference was observed in the level of organizational 

silence according to professional seniority when the general and sub-attributes of the scale were examined (p> 

,05). 
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DISCUSSION 

While this study examined the organizational silence levels of secondary school teachers, it also analyzed 

how these levels vary based on demographic characteristics. The evaluation, which considered demographic 

factors such as gender, age, education level, and professional seniority of the participants, involved statistical 

analysis of the obtained data. Recent literature shows that while some studies overlook the importance of 

education level, considering it insufficiently among demographic variables, there are also researchers who include 

education level as a demographic factor. In particular, Canbaz & Çoruk (2022) investigated the relationship 

between organizational silence and its sub-dimensions concerning teachers' education levels and found no 

significant effect of education level. This finding aligns with our study.  

In the study, we examined whether the perception of organizational silence varies by gender through 

analyses based on teachers' opinions. The results indicated no gender-based distinction in the overall scale or its 

sub-dimensions. Bediroğlu's (2020) study reveals that organizational silence displays similar levels among male 

and female teachers. Similarly, research conducted by Alagöz (2020) and Demirtaş & Demirhan (2023) showed 

no gender differences in the findings regarding participant teachers, yielding similar results across all dimensions 

and sub-dimensions. Additionally, Karaca Güzel & Göksoy (2023) and Yılmaz (2021) concluded that there was 

no significant relationship between gender and silence. However, Yaşar's (2021) study indicated that the 

organizational silence levels of the examined female teachers were low and varied.  

According to the results of the study, when evaluating the teachers' responses to the scale items, the 

level of organizational silence was found to be very low. In a study conducted by Doğanay (2022), it was 

determined that the organizational silence levels of public secondary school teachers were low and did not have 

a significant effect. This study is consistent with Karagöz's (2020) research on preschool teachers. In Karagöz's 

study, it was confirmed that teachers' organizational silence levels varied across different sub-dimensions, were 

high in silence anxiety sub-attributes, and were at a medium level in emotional and school environment attributes. 

In the study, analyses based on teachers' opinions were conducted to determine whether there is a 

difference in the perception of organizational silence depending on professional seniority. According to the 

results of the analysis, no difference was found between professional seniority in the overall scale and sub-

dimensions. According to Yılmaz and Aytaç (2022), the increase in teachers' silence attitudes with increasing 

seniority may be due to their emotional attachment to the organization they work for. Although this situation 

may seem insignificant, it is noteworthy. On the other hand, Mantı (2020) found that silence levels differed 

depending on seniority. Those with 1-5 years of professional seniority exhibited higher levels of silence than 

those with 16-20 years of seniority. This finding contradicts the existing literature. A similar observation was 

made by Demirtaş & Demirhan (2023); they found that length of service in teaching yielded similar results 

regarding organizational silence. In addition, Karagöz (2020) found significant differences in the silence levels of 

teachers based on professional seniority, noting that the lowest score was observed in participants with 0-5 

years of experience. 

Within the scope of this study, it was examined whether the perception of organizational silence varies 

according to age through the views of teachers. Analyses were conducted based on specific variables. The results 

show that there is no difference in the general or sub-dimensions of organizational silence based on age. In 

particular, Canbaz & Çoruk (2022) and Demirtaş & Demirhan (2023) examined the organizational silence levels 

of teachers. When the opinions of the teachers participating in the study were evaluated, it was observed that 

there was no difference among the sub-attributes of organizational silence regarding the age variable. These 

findings reveal that there is no difference in teachers' opinions on organizational silence levels and its sub-

dimensions, regardless of their age. However, in the study conducted by Tokgöz (2021), it was determined that 

there was a significant difference between loneliness levels and organizational silence only in the emotional sub-

dimension according to age. In addition, Karabay & Erbay (2021) stated that variables such as gender, age, and 

seniority did not significantly affect organizational silence. All these findings indicate that teachers' age does not 

influence organizational silence levels and its sub-dimensions. 

As stated by Kahveci and Demirtaş (2013), schools are the institutions that feel the greatest need for self-

improvement and productivity in the field of education. Organizational silence that schools may encounter can 

negatively affect this development and production process. Among the factors related to management, distant 

relations with superiors, lack of support, hidden beliefs, and resistance to different ideas can contribute to 

changes in organizational silence levels. The study is specific to the Sincan district of Ankara province. The data 

are limited to teachers working in secondary schools in the Sincan district, who voluntarily participated in the 

research, seeking answers to predetermined questions, where the dependent and independent variables are the 

organizational silence scale items. An important issue for school administrators and teachers is achieving 
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organizational success and expected efficiency. In this context, it is crucial for employees to express themselves. 

Teachers' perceptions of negative silence may positively impact professional and organizational commitment. 

Therefore, it is necessary to develop effective communication strategies within the school. Organizing effective 

communication workshops in schools for employees to express themselves can be viewed as part of this process. 

Strengthening relationships between teachers and administrators is one key to enhancing commitment and 

achieving organizational success. In this regard, increasing the variety and frequency of social activities among 

teachers can aid in improving relationships. The fact that school administrators value teachers' opinions and 

suggestions and involve them in decision-making processes is a significant indicator of effective communication 

and organizational commitment. 
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